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The purpose of this newsletter is to share with you our activities and projects. Each issue featuresa different project or activity. This issue describes
Assessing the Transition-Related Social Behavior of Seriously Emotionally Disturbed Adolescents and was prepared by Michael Bullis.

A list of our demonstration sites and those who manage them follows:

Services for Persons with M2derate and Severe Handicaps
Classroom Supervisor: Torry Templeman

Parent Training Clinic: Carol Bunse
Toddler Program: Kim Udell
Child Development Center Director: Tom Udell

Head Teachers: Pam Deardorff, Pam Carroll
Associate Teachers: Dawn Farnsworth, Gaynor Makanui, Claudia Austin-Prevost, & Cassandra Kroeker
Classroom Assistants: Doris Maraume, Melissa Locke, Cindy Brown and Nancy Albritton

Training Staff: lorry Templeman, Carol Bunse, Joyce Peters, Gary Glasenapp, Lori Doody
Supported Work Training for Adults: Kirk Hendrickson, Grady Byrd. Miriam Waintrupt; John Gallagher, Adrienne Bonosovich
Residential Supervisor: Bud Fredericks

Group Home for Adolescents with Severe Handicaps, Polk County: Eric KariInger
Group Home for Adults with Profound Handicaps, Clackamas County: Margie Funkhouser
Group Home for klub who are Medically Fragile: Margaret Gearhart

Marion County Children's Prbject: Evelyn Ferris
Training for Residential Care Staff: Constance Lehman

Servtoes for Students with Severe Emotional Disturbances
Classroom and Vocational SuPervisor Vicki Evans

High School Resource Room, Salem Public Schools. Maraiee Karlinger
Training in Classroom Services: Vicki Evans
Vocational Program for Adolescents, Marion County: Pat Farley

Residential Supervisor. Debbi Kraus
Group Home and Apartments for Adolescents. Marion County: Kerrl Johnson, Kelly Knechtel, Jacque Edinger
FoSter Parent Training: Debbi Kraus

Vocational Program foi Young Adults With Serious Emotional Problems: Cor.stance Lehman, Janet Corbett, Kathleen Paris
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This newsletter describes two projects that are now being
conducted By Dr Michael Builis and Dr. RD, Bud Fredericks to develop
assessment systems for use with seriously emotionally disturbed (SED)
adolescents. The first project was funded through the 1987-1988 Field
Initiated Research competition sponsored through the federal office of
Special Education programs and focuses on job-related social' behavior

& Fredericks, 1988). The second project was funded through the
eamq, 4ront competition in 1988-1989 and addresses social behavior in
community settings (Bats, 1989). Although staff at 1)paching Research
have wattled extensively with this population for almost 10 years (eg.
Frecieabk$ & Nishloka-Evan4, 1987; Nishloka-Evans, 1988), this effort
has dealt predominantly with the development of exemplary service

delivery models for transition, vocational preparation, and independent
living skills. Thus, these two research projects represent a distinct
departure from previous work. By the same token, these investigations
are complementary to our model demonstration programs, arkd signal
important growth and expansion in this critical, and reletively
unattended to, area.

The document begins with an introduction to the content area. In
the second section the concept of social skills is discussed and the
Behavioral Analytic Model of Test Development (flotdWad & D'Zurilia,
1969). the development procedure adopted tor bOth projects, is
described. in the third section the work completed to date Is reviewed.
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The newsletter concludes with a description cf activities planned for
both of these investigations, as well as a discussion of related proietts
wa hope to conduct in the future.

IntrOduodon

Adolescents who are considered as SED are arguably the most
underserved and underresearched group in the field of special
education (Bu His, Bull, & Johnson, in press; Fink & Kokaska, 1983;
Nelson & Kauffman, 1977; Scruggs & Mastropieri, 1985). This absence
of information is indeed unfortunate, as several recent studies
document that members of this population tend to drop out of school;
experience a high rate of unemployment; if employed, they work at
menial fobs with little hope for upward mobility; many encounter
problems with the criminal justice system upon leaving school; and
after leaving school few receive assistance from community agencies
(eg. vocational rehabilitation) (Butler-Nan & Padilla, 1989; Edgar &
Levine. 1987; Kortering & Edgar, 1988; Neel, Meadows, Levine, &
Edgar. 1988; Wagner & Shaver, 1989). Of course, as part of the federal
transition initiative (Will, 1984), there has been growing attention paid
to the vocational preparation of these persons (Builis & Gaylord-Ross,
in press). However, there has been virtually no research directed at the
community integration and independent living skills of SED adolescents
(Quay, 1989).

By definition, students who are considered as SED are socially
deficient. Thus, it is not surprising that vocational and independent
living problems encountered by these persons are due primarily to
social Interaction skill deficits (Cook, Solomon, & Mock, 1988; Griffiths,
1974, 1983; Hurst% 1983; Parker & Asher, 1987; Watts, 1978).
Consequently, for secondary/transition programs for SED students to
be effective, they must emphasize social skill preparation for wOrk and
community environments. To focus such interventions, it Is crltiCal that
the student's social skill deficits and strengths be accurately described.
To Our knowledge, though, there are no psychometrically strong
measures of these skills designed for SED adolescents for use by
educational professionals. Further, traditional psychometric procedures
(e g 10, objective and projective personality instruments) yield little in
the way of practical information on SED adolescent's social skills in
work or independent living settings. Cohen and Anthony (1984)
conducted an extei.sive review of the psychiatric literature (p. 86-89) on
the relationship of psychometric data to rehabilitation Outcomes They
concluded that

1. Measures of psychiatric symptoms do not predict vocational
rehabilitation outcome;

2. The psychatric diagnosis does not predict vocational
rehabilitation outcome;

3. Measures of psychiatric symptoms do not correlate with the
psychiatrically disabled person's skills

4. Measures et skills do predict vocationel rehabilitation
outcomes.

it follows that it is necessary to develop assessment instruments to
Structure transition training. To have true utility in the applied setting.
assessment data must be directly related to the intervention process
(e.g , Hayes, Nelson. Barrett, 1987; Reschley, 1988; Salvia & Ysseldyke,
1987) and be anchored in the content that is to be taught (Linehan,
1980). Unless we know what specific problems to address when
teaching SW students how to behave, we may not focus on issues that
are, in fact, encountered and/or important (Freedman, Donahoe,
Rosenthal, Schlundt, & McFall, 1978; Gaffney & McFall, 1981; McFall,
1982; Romano & Bellack, 1980; Strain, 1982 Given the absence of
information on the work and comrrunity-based social behaviors of SED
adolescents, it should be clear that any material development effort of
this type must first delineate the content of the skills to be assessed
and ultimately trained. For our new projects, then, it was essential that
we first gain a handle on the exact parameters of the job-related and
community-based social problems and behaviors encountered by these
persons.
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This seution provides definitions of terms used in this newsletter

and our projects, as well as a discussion of the conceptual
underpinnings of social behavior. The second section reviews the
Behavioral Analytic Model of test development (Goldfried & D'Zurilla,
1969) that guides the research activities.

To understand any discussion of social skills it is incumbent to first
define terms used commonly in this subject area. Social interastons
or social situations are events where two or more peopte must interact
to exchange information, solve a problem, Of decide something. Social
cOmpetenett is described by McFall (1982, p.12) as 'a general
evaluative teim referring to the quality or adequacy of a person's overall
performance in a particular task". Further, this competence Involves a
general classification of the individual In that a significant other, or
judge, decides whether the person is or is not competent based on
some type of criteria. Social skills are discrete behaviors that allow an
Individual to perform competently in problematic social situations
(McFall, 1982). Cne Is viewed as competent, when some aggregate Of
an individual's social skills is judged by a significant other as
competent. Finally, social competence for transition involves socially
acceptable behavior In both work and community living settings
(Halpern, 1985; Will, 1984). Given the situational determinates of
behavior, it should be clear that social skills in one setting may not
generalize to another. Stated otherwise, one may be socially competent
at work but not in the community.

Beyond these discrete definitions, it is also necessary to have a
fundamental awareness of the three "building blocks' of social behavior
for SED youth. First, modem social learning theory embraces both
cognitive and performance components (Bandura, 1977), a feature that
has been discussed and adopted by experts on social behavior
(D'Zurilia, 1986; Kelly, 1979; Meichenbaurn, 1977). A necessary
prerequisite on which to base estimates of social competence, is
knowledge of how to behave in particular problem situations (Bellack,
Hersen, & Turner, 1979; 1980). Simply, in order to emit the proper
social skill in a problematic situation one must know how to behave.
Thus, the starting point in the social assessment process must begin
with the meacurement of the person's knowledge or awareness of how
to behave In social situations.

Second, while an individual must know how to behave, s/he must
also emit the correct behavior or perform the correct social skill In
response to the problematic situation to be judged as socially
competent. To illustrate, it does little good for aft individual to know
what to do in a particular situation, but be unable for whatever reason
to perform the appropriate social skill. As there is not a linear
relationship between knowledge and performance, i.e., just because
one may know how to behave does not necessarily mean he or sh will
be have in the correct manner, it is crucial to assess social skill
performance as well as knowledge. Generally, this assessment is
accomplished through the completion of a third party rating scale of
the indivicivat's behavior or competence in the area of concern by a
third party who is familiar with his or her behav'oral skills in the target
sattings (in this case vocational and community environments) (Bellack
& Hersen. 1988).

A third key component of social behavior relates to the
classification of behavioral problems. SED adolescents can be broadly
classified into two groups: internalizers and externalizers (Achenbach
& Edelbrock, 1979; Gresham, 1985; Ross, 1980). Internalizing problems
are focused at the individual (eg., anxiety, depression) and externalizing
problems are directed outwardly (eg., conduct disorders, violence). It
may well be that persons who fall into one as compared to the other of
these categories will manifest different social skill profiles and patterns.
it also is possible that social competence in community settings will be
empirically different for these two groups of subjects, indicating that
training interventions for these respective groups would vary.



From this foundation, we established four assumptions to guide the
development of the measures produced in the two projects. First, in
order to assess social problems faced by these individuals in
community settings, it is necessary to inciude situational aspecm of
these problems. Statc4 differently, antecedent events and
environmental stimuli asaociated with problematic social behavior in
both work and community settings must be specified in order to
measure social competence accurately. Numerous studies point to the
importance of the environment in determining social behavior (e.g.,
Argyle & UtIle, 1972; McFall, 1582). Thus, brief descriptions of
behavioral protiems, without being pieced within an environmental
context (e.g., John was abusive to his roommate), are of little value in
assessing social interactions. Instead, a more comprehensive
description of the social situation is necessary to explicate and
understand the Problem (eB., John was abusive to his roommate after
his roommate stole his shirt).

Second, content information used in developing the assessment
instruments should be derived directly from persons with SED
whenever possible. These individuals have a unique and socially valid
view of whet happens to them in community settings. Input obtained
from them, then, will have a high degree of realism and lead to the
development of a relevant, socially valid measure. Also, involving these
persons in the development of materials that ultimately will be used
with them Is appealing from an ethical standpoint. Such participation
is analogous to having students with disabilities participate In
developing IEPs.

Third, in establishing standards of correctness for a measure of
social competence in work and community environments, data must be
obtained from the primary judges of such behavior - secondary
teachers, parents, caregivers, employers, and mental health
professionals.

Fourth, instruments that are available currently are either not
designed specifically for students with SED, are Impractical to; use by
practitioners, do not focus on the community setting, or possess
unacceptable psychometric characteristics (e.g., reliability and validity
data). As inadequacies In these test properties can yield inaccurate
and misleading results, it is imperative that the measures developed in
these projects be constructed in such a way as to possess strong
psychometric features and be practical for general use.

Behavioral Analvtio Model

In line with the above assumptiuns, we adopted the Behavioral
Analytic Model of Test Construction (Goidfried & D'Zurilia, 1969) to
guicre the development of the measures. The approach calls for the
detailed analysis of social problems and behavior in the environment
of concern and the active participation of both SW adolescents and
experts in the service delivery field. The Behavioral Analytic Model
consists of four distinct and sequential stages that build upon one
another.

1. ptuational Analvsis - in This phase social problems in the
community environment are identified by persons with SED and
professkonals/seMce providers. In a very real sense this step is the
contwit analysis of social probir,ns experienced in the community by
members of the target population. Problematic situations identified
here may eventually become the stems of the test items in the final
forms of the measures.

2. Respony Enumeration - in this step, wide variety of possible
behavior responses to the social problems identified in the Situational,
Anoints are generated by SED adolescents. These responses reflect
actuai behavioral responses that members of the target population
could do ,n such problematic situations. These responns may become
response options to test Items in the final forms of the measures.

3. Response Evaluation - The responses to the problematic
situations generated in the proceeding stage are evaluated by *expert'
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judges In each of the criterion settings (i.e., vocational and community-
based) such as secondary teachers, work experience coordinators,
caregivers, and mental health professionals, In terms of their
effectiveness in resolving the respective social problem. These
evaluations lead to the scaling of behavioral responses to each of the
social problems. Thus, it is possible to assign a score to verbal and
behavioral responses to a social problem.

4. Devel0PMent of the Memm - The data from the first three
steps are incorporated into two distinct assessment formats: a
knowledge-based test that to be administered orally to individual SED
adolescents and a rating scale to be completed by third party raters.
The measures are standardized, and reliability indices and initial validity
date established.

At this point wo aro in tne second yes: of the project on job-related
social skill assessment and in the first year of the project on
community-based social skill assessment. The bulk of the activities
conducted thus far, then, relate to the first project and will be described
here. As we are only now completing the first stage of the project on
community-bued social behavior (Situational Analysis) there is little to
report. The reader shauld note that the procedures followed In the
project on job-related behavior parallel those used to develop the
measures of community-based social behavior.

As described above, the printery intent of the vocational project is
to develop both knowledge-based and performance-based measures
of job-related social behavior for SED adolescents and young adults.
Thus, a major focus of the initial part of this research effort has been
to identify and describe the specific social problems experienced in the
work place by members of this population (the Situational Analysis
stage). To gain such information it was decided to conduct extensive
in'aeviews with members of each respondent group. Accordingly, three
structured interview prot000ls were developed to be administered to
SW students, work trainers, and employers. Each protocol consisted
of 16 questions representing the three bread areas of job-related social
behavior noted previously (supervisor relations, coworker relations, and
disruptive behaviors). Each of the questions AVMs interview forms
were similar in content and purpose (the content focus of these
questions are presented In Figure 1), but that were worded differently
for each audience. The questions were posed sequentially, with all
responses being recorded by the interviewer in the form of a short
vignette. The interviews each took roughly 45 to 60 minutes to
complete.

Fifty eight SED adolescents with competitive work experience, 11
work trainers, and 12 employers and co-workers were administered the
interviews. The number of social problems generated under the
questions ranged in frequency across questions from 31 to 117, with a
total of over 1100 social problems generated across all 16 areas of
questioning. Examples of three of the social problem vignettes that
were generated are presented in Figure 2.

Next, this Initial list of problems was reviewed and edited to create
a representative sampling of social problems SED adoiescerts
experience In job settings. This list forms the content foundation and
blueprint for the rest of the project. Problems were examined to
identify duplicates, issues that didn't fit under particular subject areas,
or that were not social problems (eg., related to work performance or
work adjustment). In reviewing the social problems listed under each
of the 16 questions, or content domains, it became clear that the
problems in each domain could be categorized further Into clusters of
problems or subdomains. For each question naturally appearing
subdomains of similar content were Identified by project staff. After this
WU accomplished, each social problem on the edited list was coded
by project staff according to the major domains and the subdomains.
Thus, each vignette was ostegorized under a major area (domain) of
job-related social problems and further still within a more specific-yet
related-category of similar problems (subdomains). The inter-judge



1. Accepting criticism or corretttion from a work supervisor
2. Requesting help
3. Following instructions
4. Quitting a job
5. Taking time off
6. Working as fast as co-workers
7. Talking to a supervisor about a problem
13. Working with a co-worker to complete a job
9. Dealing with teasing or provoking from co-workers
10. Personal concerns
11. Making friends with co- Aorkers
12. Talking with a co-worker about their behavior
13. Being talked to .)y a co-worker about a problem
14. Fighting
15. Stealing and lying
16. Dating

Figure 1. Content of knorvfow QuelitiOnS

Grant was hired to be a mechanic in art automobile repair
shop, but ail he was allowed to do was clean-up. He went in
to work on his birthday hoping that on that day he would be
allowed to do mechanical work. He was very disappointed
when he realized he was to do clean-up again.

Tina worked with a co-worker who continually made fun of her
and caned her names. Tina tried to ignore the girl, but finally
had enough and asked her to please stop. The co-worker
laughed and said 1 won't stop, you're too much fun to give

to.*

John worked on an assembly line with his boss. The boss
was unable to finish a task so John leaned over and did it for
him saying *A f idiot could do that right "

Pours 2. &ample, of Social Problems

reliability of categorization of the social problems, based on calculation
of Ebel's Intractass Correlation Coefficient for each of the 16 questions
and sub domains, ranged from .70 to .90. These results indicate
adequate agreement among the raters and support the notion that the
Initial content framework is a valid, albeit preliminary, categorization of
the kinds of social problems SED adolescents experience in the
vocational arena. An example of the content structure of one of the 16
questions is presented in Figure 3.

A.

B.

D.

E.

Queston #3: Following instructions

Incomplete training or instructions provided.
Order conflicts with subject's personal plans.
Several instructions given, subject can't understand or follow.

uctions given in a negative or abusive fashion by the boss.
Legitirrote instructions, subject does not oomply.

Flgurs 3. Content Stnrotura

The list of problems generthed in the previous steps are
comprehensive. However, a question tha must be addressed is "Are
these problems relevant only to Oregonr To answer this issue we are
in the process of survey'ng over 200 secondary work supervisors across
the country who have experience with SED youth and who are aware
of the work problems these students experience. A letter describing the
study was malted to these sites describing the study, the content
matrix, and a subset of the specific social problems from the master list
of social problems . Basically, respondents are asked to rate ail of the
content areas and the problems on two 4 point likert scales pertaining
to the frequency and importance of the group of problems or the
specific problems. The notion being that we want to identify those
content areas and problems that are important to the work tenure of

SED adolescents and that occur with reasonable frequency. In order
to be retained on the final content structure or blueprint and the final
list of social problems, the problem must have an average rating of 2.5
on each of the rating scales. In other words, the problem must be one
that Is Important to the tenure of the worker and that oocurs in the work
place. Problem statements that conform to this criteria will be utilized
in the rest of the project.

The purpose the second step of the Behavioral Analytic model
(Response Generation) is to generate a number of possible solutions
or responses to each social problem from the perspective of members
of the general target audience that represent a broad range of
effectiveness-from very effective to very ineffective. Toward this end
we again interviewed SED adolescents.

Essentially, the procedure was one In which an Interviewer met
individually with an SED adolescent. A job-related statement (those
problems generated in the Situational Analysis) ware read to the subject
and the following question was asked - If you were in a situation like
this, what ars all the things you could say or do?' Up to three prompts
("ls that all you could do?") We given and each response written down
verbatim by the interviewers. In this activity we querried SED
adolescents to identify behavioral responses that reflect the actual kinds
of behaviors these students could exhibit, and some nondlsabled
adolescents to gain perspective on what 'socially skilled persons" of
this age group would do in these situations. By integrating the
responses it was possible to expand the range of effectiveness of the
responses to each social problem. We Interviewed 24 SED/BO students
and 8 nondisabled students. Mateo otherwise, three SEDIBD students
and one nondisabled student responded to each of the problems. An
example of the responses to one problem situation Is provided in
Figure 4.

Grant was hired to be a mechanic in an automobile repair
shop, but all he was allowed to do was clean-up. He went in
to work on his birthday hoping that on that day ha would be
allowed to do mechanical work. He was very disappointed
when he realized he was to do clean-up again. "If you were
Grant, and you were in a situation like this, what are all the
different things you could say or do?"

a.
b.
C.

d.
e.
f.

9.

Walk out
Talk to a co-worker about the problem
Refuse to do the clean-up that day
Quit
Yell at the boss about his decision
Talk with the boss about changing tasks
Look for ways to sabotage work in the shop

Figure 4. Example of a Problem In Ripon* Cisnscation

We are just beginning the third phase of the project (Response
Evaluation) to scale the responses for effectiveness. First, a group of
professionals with experience in the vocational training of SED
adolescents (a. 20) will rate each of the responses In terms of Its
effectiveness in resolving a particular problem and then rank order each
of the possible solutions in term of their respective effectiveness to the
problem. Next, a national sample of MO competitive employers will
be sumeyed to evaluate responses to each problem In terms of its
effectiveness in resolving the specific social problem.

Data from both efforts will be used to scale possible responses
from most to teas. offective. For example, a studnt may not pertrm
in the best possible way to a problem but may sot in a fashion that is
moderate in effectiveness, These data will allow us to scale all of the
responses given in the Response Enumeration phase so that on the
final test forms it will be possible to assess subjects according to what
they say they would do in a situation (on the knowledge test) or to rate
their probable performance (on the rating scale) and to assign an



appropriate score.

Two measures of job-related social skills will then be developed.
The first is a knowledge test. SED adolescents will be read a social
problem and asked what they would do if they were in that situation.
The response will be recoded and then scored by the interviewer
according to a scale supplied from the Response Evaluation phase.
The second measure will be a rating scale that will be completed by a
third party rater on the individual to evaluate his or her behavioral
performance in work settings. The rating scale will consist of
problematic situations and scaled responses similar to that of the
knowledge test. Both measures will consist of 50 to 60 social problems
that reflect a content valid sampling of the domain of social problems,
and their respective behavioral responses. The knowledge test will take
roughly 60 minutes to administer and the rating scale will take about
20 minutes to complete. Given the way the test will be constructed it
will be possible to compare knowledge and actual performance (are the
worker's social problems knowledge or performance based?) and to
conduct profile analysis of the different content areas in which
problems are manifested (does the worker have more difficulty dealing
with supervisors or co-workers?). In this way a unified, complementary
assessment system will be developed that will have great practical
utility to appraise students social skills, guide training efforts, and
document the impact of interventions.

Futwe Efforts

Over the next two years we will conduct research necessaiy to
complete both assessment projects. For the job-related assessment
project this will mean finalizing the test forms and implementing
studies designed to produce data on the psychometric characteristics
of the measures. For the community-based social behavior project we
will basically replicate the Behavioral Analytic research procedures to
create a second assessment battery.

While these instruments will be unique to the field of emotional
disturbances, and will be important tools for shaping effective
secondary/transition programs, assessment as an end unto itself is not
a worthwhile exercise. In order to have true value, assessment must be
linked to intervention, serving to direct and measure the effect of the
instruction provided in particular content areas. Thus, in our minds, the
greatest outcome of these studies has been, and will be, the content
analysis of work and community social problems.

Clearly, this information is fundamental to the purpose of the
projects at hand, I e.. developing tests. The final forms of the measures
will represent only a sampling of the entira range of content in these
two broad areas. The taxonomy of social problems, and the individual
problems and their responses not included in the tests, provide an
equally strong base on which to develop social skills training packages.
In this way it will ultimately be possible to assess a student to pinpoint
his/her social skill deficits and strengths, tailor the social skills training
effort to this unique profile, and then to re-assess the student to
measure the impact of the instruction. This goal is one that will take
time to achieve, but we firmly believe that it is this type of work that will
be of greatest benefit in the ongoing effort to prepare seriously
emotionally disturbed adolescents to work and live successfully in
society.
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Education Department Staff. Teaching Research Publications,
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Research Publications, Monmouth, Oregon 97361:
Play Activities and Emergent Language: Intervention Procedures

for Young Children with Deaf/Blindness. $5.25
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with Deaf/Blindness. $7.00
Augmentative Communication for Children with Deal/Blindness:
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who are Severely Multiply Disabled: Strategies for Developing
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Sensory Assessment Manuals. $6.25
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Deaf/Blindness: Uterature Review. $8.00
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Moderate Disabilities: Budgeting Skills. NishiokL-Evans, V., Kraus,
D., Ferguson, C., & Fredericks, B. Teaching Research Publications,
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Implementation strategies for integration: An
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I., Johnson-Dorn, N., Miller-Case, V., Fay, M. L., Paeth, M. A., Africk,
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Friends. Edrington, M. Instructional Development Corp., P.O. Box 361,
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